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ABSTBACT , V - , . 

This guide atteBptB to sol^i pcctleas caoij(d when a 
certain designated "fcrand" aapeivlflcn is fotced on the eovnseler 
trainee with neither choice nor checklist of, important crit«ria, Ae a 
tentative start on a guide to BUpervlaion the pai^r off era the 
following: a aefinition of superviaioni a auiaazy ^of fhe* various 
tfpes of sup«rfiaion4 a conaiaeration of the ccnfllcts likely in 
superTisioni and reccnnendations ccncerning the Miiiization of - 
aaperviaory learning. Included is a tafcle of ratinga of five ■edela 
of supervision on nine dlBenalons cf a aupeiviac^ relations, as" iiell 
as a procesB that the counselor in sj^arch of supft^ision light follow 
in order to maiiiize learning. (BH) , 
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Comiaeilng Supervlsloni A Conii^r^a Guldt 

The cautious buyar In today's soelaty la likely to make use of one of 
Che many eonsraers' guides that have become Increasingly available at the 
newsstand or by subscription « These guides are structured In such a manner 
that crJ^terla for consideration of a given product are outlined. *Wlthln 
such criterion k products are rated against one another« This allows two 
Important optlond for flexibility i (a) the Individual who disagrees with the 
relative ranking of the criteria wlU still have the Infaraatlon necessary 
to maMe an Informed, decision concerning a purchase and (b) a person consider"^ 
ing an imrated brand can^ perhaps « perform m^pt self-evaluation of the product 
by checking on the designated criteria. 

Unlike the knowladgearble cons^^r desc^'lbed above, the counselor trainee 
Is often forced to accept a certain- designated "brand" or "TOdel" of super^ 
vision with natfther a choice nor a checklist of Important criteria. For most 
trainees, supervision Is ragarded ^^^^ vaguely defined relationship with very 
fuzzy goals* This paper will present a tentative start on a. consumer's guide 
to supervision. This guide addresses the following Issues i (a) a definition 
of supervision, (b) a s^Emary of .the various "brands" or "models" of auper= 
vijjion, (c) a consideration of the conflicts likely in supervision, and (d) 
recommendations concerning the maKlmizatlon of supervisory ^femrning* 

* Definition of Coimselor Supervision 

Foi^ our purposes, counselor supervision is defined as the process by 
which coimselor trainees or practicing cdunaalors receive information, feedback, 
and eupport relative to maximizing their af fectlvaness with cliants. It should 
be noted that this is a rather brnad defLnltlon that purnt^Be ^ 1 ^ . ' ' 

view that supervision can ba much more than the professional evaluation of , 



conptttne<e whertin thm Qounaelor aducatof (or qthir exparlttiesd "axpert") 
dseldes on the quality of the studant cotmselor^B ekllls. Supervlslanp 
inanad, iDay often occur during coffee with a colleagua orp as va will argua 
latar, during a alglf-evaluatlon process that involves only the Indlvlduar 

"Brands-' or "Models" of Supervision 
Alt^ugl\ there are llmitlesa possible supervisory approaches, wa have 
davaloped a typology of five "pure" supervision models that help clarify the 
primary possible emphases that a counselor trainee may encounter.^ These five 
approaches Include i (a) the direct teachlhg models (b) the therapeutic model » 
(c) the Interpersonal Process Recall Aodelp (d) th^ self-supervision model, 
md (e) the consultative model. It must be noted that the J)rlef descriptiona 
provided of thesa five approaches Ignore the inevitable integration ^Between 

and among models. It is very unlikely that any supervisor. In actuality, could 

f . ■ , 

maintain a "pure" model for mo^e thanN^ ^ew supervispry sessions « 

u "" ■ ~ * ■ . 

Direct Teaching Model " 

This modal requires a supervisor with 'considerable experi^ge and axperlence 
as a counselor. The supervisor provides direct feedback to the colynse\Dr 
(normally a trainee or a subordinate) with little counselor input other than 
a4^^1£ylni questions. The supervisor perceives ^a) that there are nraierous 
lessons that counselors must learn In order to be maximally effective and (b) 
that the best manner to convey^ this information is to teach it, "ThuSs direct 
teaching Involves supervisor choice of focus and hea"^ emphasis on s|^ervlsor 
as opposed to counselor talk« « ^ ^ 

To capsullze this approach , essentially what the supervisor cQm*tnun traces 
is "Here, is list of observations * i%t me expand land 'Clarif^ how each might 



aid ybur development as a counselar.'* 
^ TheMpfeiitlc Model * * 

The aupervlior within the therapeutic model believes In the essential 
unity of supervision and counseling. The kind of problems that people encountar 
In everyday life are not all dissimilar from the dlfflcultlei encountered 
by the counselor or counselor trainee^ Attention during supervlflon Is focused 
upon the d^mamlcs of the coimseldr and upon feelings » thou^t8» lantaslMi and 
brisks experienced by the counselor « The focus of the supervision (dynamics) 
Is chosen by the supervisor although the specific Issues addressed are selected 

r 

by the counselor, . ^ " 

A supervisor using a pure therapeutic model would essentially be saying: 
"Let's talk about your feellnie and reactions * . * now* let's go a little bit 
'deeper on that." " 
Interpersonal Process Recall Model 

Norm Kagan's extensive work at Michigan State University on the dpplica-. 
tlons of videotaping to counseling training has led to the development o^ . 
the Intarpersonal Process Recall (IPR) Model of .supervision. The IPR super- 
visor (the inquirer) attempts to $timulate the counselor's recall of tfioughts 
and feelings through ^fie stimulus of videotape teplay- The counselor ^ by 
reviewing the vi^eotapCj is able to remember/ in -vivid detail, everything 
that passed through his/her mind during the actual session* Tfce supervisor 

/ ' - 

has no advanced per caption as to the direction that the counselor'^ thinking 
might lead* The prima^ intent is counselor Awareness , and the Inquirer ' 



(supervisor) purposefully attempts to avoid building a relationship and 
endeavors to remain neutral* Direct advice and suggestions are judiciously 
avoided. 



An IFR' supervisor, In auTOiary, alghc be arnta as advlBlng the , eounielor 

I 

**Foeus on semtmbai'lng what happened during the actual couDsallng aesaloaj I. 
c'tnaat answer iquestions — I only ask them: the answers ark left up ta you! 
Sal f - Supe r^l a ion Model ; * . , 

^e self-supervision model is one that la seldomly Identified as a 

aepArate approach* In fact» however, mom% coimselors y^o have completed their 

y 

education must and do operate under this model* The' supervisor in the -self^ 
supervision approach is, of course i the supervisee I Salf-^aupervlsioli may 
Include reviewing audio or videotapes, reading professional literature, making 
esEtenalve case hotesi evaluating clien^ progress toward designated goals, 
or arranging for certain profesalqnal developMnt opportimities. Slnce^ t^i* 
is a self-'determined process. Issues and concerns addresaed woult% be limited 
to those areas within the awareness of the coimselori 

A synopsis, of the self=«upervlsor* a self-thoughts plght be: "Here is a 
concern that I have with my client; how can I help myself get beyond this 

* 

concern?" ' • 

Consultative Model m ^ 

j — w K ^' ' 

The consultative model must b^ j^entlonad lastt; becaupe it may, if followed 
if fectively 4 . incorpotattf all of the ^^^er ap^oaches to' supeyvltfion, 

J/^t sets the consultative apprbich apnt \b *thm emphasis of t^ejsupetvl&or 

^ ^ . ' . ' ' * V V . 1 ■ 

uptm establishing a peer-to-peer relatliWsl^iH with the counselor whlch^^uld-^ 

" - /■ " ^ 

allow either or both Mmbers to select .atiy given Issue for discussion* In ^act, 

- v ■ * . ' ■ 

not^^ly are topics of discussion ^^tuall]^ determta^d but| In many ^cases, style 
/ ' of supervision may well be varied ^depending upon mutual determinatlo^* !^ For 

mimm^lBi one sesWon ^inay be similar to an ,IPR oDdel, whllp^ne next cannot* 

. .> dlf ferenti.^t^d f ron dir^^rc t^^ichln'g.^y iThe re^pnnsl^lllty fM' dlrectlng^f upar* 
* ylslon is ^harid, fend, rtot une:^ec£edly', Che learning is sha^ea as w^ll*^ ^\ 



S 




Our eapsullied starMMM^t for tSt conaulcatfVe mdml vould be I "Ue'a 

talk amd wt^ll diaida, Itrscly^ what eonearn we'd baat apand our tlsaa on and, 

* , _ * 

aaedndlyp how wa might uaa our combinad rasourcas to aolva that aon€am." 

Table 1 raprasents an analysis of th^ flva suparvlalon Dodela on thairi 
atcanpts to addrass aach of nine dlmanslons that are often eonsldered to b^ 
criteria for affactive aupervlalon« Exulnatlon of Table 1 makes It elear 
that no "pure" approach is imlvarsalj^y •jCrong in each of the criterion - 
dinanslons. We cannot, therefore , Identify the "good" or "bad" supervisory 
aodel^. Given certain criterion, one ftodel is ap^^^ate while under other 
conditions p a aedfend is more desirable. - ^ 

- Conflict durity Supervli^lon I 
A primary so^rc^dlL^onf llct -during supervision relates to the analysis 
^ ill^trated in Tabje %\ Let us as&uma for a mo^nt th^ a certain counselor 

- -i i -- J ^ , 

tMtnee has deflnice Ide^s of what should and should not be part of supervision* 
Tnla frainee may leajm bi^t from lectures , ^^y be fearfGl of discuaalons of 

aillngSp iJld ffiay .be\very yncorilf oryble when goals and directions are not 
apeciftcaMy clear * If t^ls Individual were assigned to u IPR supervisor^ It 
is llmost^ Inevitable that conflict would result. The- values of the cralnee 



wou 




^\if^ d^fkcily with the values Inherent In the IPR methodology. Althciugh 
%t sight well be argued that this conflict may be highly productive in encourage 



Ing growth in this trainee , such an argument Is essentially beyond the present 

point: that Imcongrulty In values concerning supervision may well result In 

■-^ - . . ' 

4iscomf ort-^^^een supervisor and supervisee. 

Since wa^a^^ no concrete research evidence to support the e£f ectiveneas , 

of anv =' ' I.' ''f, . ' i'^ ^ r n .feeling is to advacate matching of 

'su|^rvlsee and a,upervisor value orientations, if possible. To this augge^cioni 



BAtlngi of Flv« "Pure'* Modtla of Suptrvl«lon 



on Nine Ii^ortant Dloenslans of 



a Suptrvlsory Relationship 
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DlMnslons 
(Crlceria) for 
Effectlva 
Suparvlsion 



.mkt 



Dtrmct 
Teaching Therapeutic 
Model Model 



BulJ^ding trust 
through auparvisozy 
ralationshlp. 

Dealing with . 
Muaaalor*s personal 
feelings 

Conveying information 
ralevant to specific 
■kills or strategies " 

toplaylng limited 
aupervisory time ^ 
efficiently 

Clarifying goals 
and directions .of 
aupervlalon 

Transmitting directly 
ideas 9 oplniona , and 
feelings of the 
auper\^sor 

CoBsmi lea ting on a 
peer-to-peer basis 

Allowing counselor 
to direct meetings 
and set focbs 

Provl41ng flexibility to 
allow application with 
sapervisors who are not 



Interpersonal 
Process 
Recall 
Model 



Self^ 

Supervision Consul ta^^m^ 
Model Modef 



NA 



+ It 



NA 
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ensivoly trained 
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fable 1 ^cont'd) 



Key to Ratings 



^ « this dimension and Its fulfillment ara aaeti as 
strengths of this model * 

0 * this dimension la ralatively Irrelavant to this 
iDodel--the model neither sees this as a strength 
or a weakness 

~ ■ this dimension and its lack of fulfillment are 
seen as weaknesses of this model 

NA ■ this dimension Is irrelevant to this model 
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hoiraver, we add a scrong wamlngi "Both euparvlBors «&d iuptrvlaees should 
alvays raneaber that the ultlmaca goair of tuparvlalon la aiding the auparvlaaa 

to bae@M motm effectlye In helping clients to grow and change In w^ya that 

V ^ , 

the clients deal re,*' 

Maximiza tion of Supervisory Learning 

Trust ' appcflrs to be the key to effective supervision. Unfortunately^(or , 
perh«pa| fortunately) none of the five nodela of aupervlalon appeara to have ^ 
Bionopoly on this crucial relatlonghlp dirnenslon. Although trust connotes 
many things » some of Its most tmporCant meanings In supervision are: (a) a 
supervisor's belief that the trainee can and will learn appropriate helping 
behaviors; (b) a trainee's knowledge ^hat the supervisor will not, erther 
directly or by implication, "put down" the trainee for any given counseling 
or "noncounsel Ing" behavior; Jic) a trainee's understanding that despite the 
likelihood of feedbnc k during supervision, the supervisor will somehow present 
this feedback In a manner that -conveys respect and caring; and (d) a trainee's 
belief tha^^he auporvlHor, no matter what his/her academic training and 
experience, can be looked to for some valuable learnings^ 

Trust is a two-way qonmiimlcatlon. Given an honestly trusting relationship, 
the trainee well say, "I disagree" as often to the supervisor as the 

Bupervlsor will say the same to the trainee* 

Given this introduction* let us spell out six steps^ that the counaelor In 
search of supervision might ^follow in order to maximize learning, 

1. Initially, pick out possible supervisors that you^^'5^^1 you can trust. 
Be open In this selection because some of those supervisors you think you 
might not trust niav si: : \ ' ;>t' ilu* people vou don't knou /orv w* w . 

2. Purforn; .i :r-;t=;,:. : ^ :, ruit your valuui^ r.^, w : ... 



U) Study thm dlMnilona of flffarclvfl aupiirvialofi In TabU 1. (b) Rjink ordar 
theaa dlaanaidna in tama of thalr Impurcancia to ^mi* (c) Walght akch diMn- 
aloa from ont to five In t^rma of Ua relavanca to the othar difaenalonn on 
tha Hat* If all dlmenalons ar* rqually Important, rata all aa "3a"; If ona 
crucial and all utht^rR afo imlmportrtnt , rtttc the cruclnl diaenalon am "5" 
and all others aa "Is"; vie. 

3. Interview pottMitlal HupervlHOfH with pAfllcular attpntton to th^lr 
iKma of th* tTRportanea nf ^nch af the dffl^n^lofia In their supervisl^, 
Folloving the lntf»rvU*w, mnke h vhnrt Rimllar to TahU 1 with suprrvlaor's 
nam^H inrludtni tiiMLiMd of t ht* nu[>i' r v ! Hory mndi*lH, lining your Interview noirs 
rata aach gupervi^or on yach diitensiun (+ - superviaQr «sphAai£€a thla dim«n- 
aion; 0 « HupervlHor diieHn*t appear to frol onr way or Another ; or - ■ 
aupervisor doos not emph^iHtri' this dlmrnHlon. 

4. For eac\\ Hupt* rvl?u^r colunm, add tht* wuighta (dt*tt*rmlni'd In Stop 02) 
f^^each dlmonHlon t IhU lias a pluH ("+") and^ separately, for eat h dimenMlon 
that tiaB a mtiuiH ("^'*). Snbtrat t the mlmiH tocal from the plus tutal, ami 
write this ntimher at the hiatom of the i/olumn. 

5* After yon have romp le ted t*arh siipervisor column, yon will have a 
tent a t i ve rating f(ir vach Hupt^rvlsor. The higher the rating, the mo re vonr 
dtsired superylHlon apprt^arh and the approach of the gupervlgor are in conson- 
ance, A very hlgf^ score iioe« not guarantee satisfaction In supervision (and 
aat Is^f ac t ion doesn't guarantee maximal learning), biit you mav be i^ire llkelv t 
get what you want tTom thrvse wltl^ the htgh^st 'totals. 

6 . Enter supe rv 1 s 1 (m as ,ipen 1 y and ris hones 1 1 y as poss 1 h 1 e . Be se 1 f 
disclosing; acknowledKO both vour strengths and your weaknesses* and be 
readv t v.-^ r ! 
'* 
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Thm pr««Mt p«p«r is wrcly m brlaf nv«rvi«if of whmt •Ighc b« lnelud#d 
Ifi a coMMtr't guidt to ■up«rvlaldn« All of vhat hat b««n |ficiud«d theuid 
bm grvaCly •xpsndtd in ord#r to h# Milully •ff«ctlve In ctsatlng a 
knowiadgcAbl* conAiiMr, It im hopcdi hnwev#r« thiit lh«fl« Introductory 
commts My he of aid to n few train^pii who ar^ prt^nrncly ■eeking fsupfirviiors . 
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